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INSPIRING TEACHERS

ELT PLAN TEMPLATE

Complete with the information about you

	Author

	Teacher´s name
	Adriana Ojeda Alvarez

	Email
	adryo1993@hotmail.com

	School
	Las Villas –Soacha


Select the type of plan

	Lesson plan
	Activity plan
	Task plan
	Project plan

	(
	
	
	


Write a few lines about the usefulness of this plan for the Colombian English teachers 

Example: This lesson plan gives the students a chance to know about you, their new teacher, and it also gives you a valuable opportunity to assess your students' level. It can also be a useful and productive class if you ever find yourself substituting a class at short notice.

	Author’s remarks

	This lesson plan provides a path to practice vocabulary regarding diseases in context. It also fosters vocabulary acquisition to convey meaning and understanding in the basis of task-based approach. Thus, it is useful to contextualize students based on their own real situation to achieve meaningful learning. Moreover, it gives support in terms of assessing as an ongoing process that has been grounded in formative practices. 


Complete with the information about your students

	Grade
	Length of lesson
	Number of students
	Average age

	11th
	3 hours
	36
	17 years

	Area
	English level

	Rural   
	Urban   (
	A1   (
	A2   
	B1  


Select the curricular axe or focus
	Curricular Focus / Axes

	Environmental / Sustainability Education
	

	Sexual / Health Education
	X

	Construction of Citizenship / Democracy / Teenagers
	

	Globalization
	


Complete with information about the content and methodological approach of the plan
	Topic
	Common preventable diseases

	Module / Unit
	Module 3: health.  Unit 1: disease prevention

	Language focus
	Language Function
	Language skills
	Vocabulary

	
	Suggesting ways to prevent diseases. 
	Speaking                                                                                                                                                           

Listening

Writing

Reading
	Body parts: 

head, neck, ears, mouth, nose, throat, stomach, arm, leg, teeth, finger, hand, foot/feet, toes) Diseases: headache, earache, sore throat, stomach ache, cough, flu, fever, toothache, nose bleed, vomit/nausea, chicken pox,  cut a finger. 

	Principles / approach
	Task Based Learning: topic-based principle and noticing approach to language development.


In “Aim”, describe the most important thing you want your students to achieve by the end of the session. In “Subsidiary aims”, relate the language skills (communicative and linguistic) students need to master in order to achieve the main aim of the lesson. Make sure the aims are learner-centered, specific, measurable, achievable, realistic, and action oriented. 
	Learning objectives

	Aim
	By the end of this unit, students will be able to describe common illnesses, their symptoms, treatments and how to prevent them.

	Subsidiary aims
	By the end of this lesson, students will be able to
· Understand the meaning of new words to be used in context.
· Ask and answer about illnesses using the suitable vocabulary.
· Use modal verb “Should” to give pieces of advice. 

· Respect each other’s opinions. 

· Assess each other’s performance. 


List all the materials needed for this plan.  Please, do not include any picture or photograph.

	Materials needed

	· Pre Task: 

· Parts of the body and illnesses (Appendix 1)
· Boy or girl silhouette on the board

· Pictures of illnesses that can be downloaded at: 
· https://www.vocabulary.cl/english/health-problems.htm 

· https://www.englishwsheets.com/m.health.html   

· https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/diseases-vocabulary/7247  

· Task: 

· Youtube video: https://www.youtube.com/watch?v=TX_i87QBomc
· Speakers
· Cardboard and markers 
· Post-it papers
· Rubric to Assess Comic Making (Appendix 2)
· Post – Task: 

· Emoji images for role-plays that can be downloaded at: 
· https://pixabay.com/images/search/emojis/ 

· https://www.freepngimg.com/miscellaneous/emoji 

· https://emojiisland.com/pages/free-download-emoji-icons-png 

· https://www.dreamstime.com/photos-images/emoji.html 

· “The odd one out Illnesses Cut-outs” (Appendix 3)
· Exit ticket (Appendix 4)
· Recorder


Write the name for each state of the plan. Then in the “Procedure”, write a detailed description of what the teacher and students do at each stage of the session.  Be sure to be thorough so any teacher can follow this plan. Write the procedure in third person and present tense.

	Stage
	Procedure
	Time and interaction

	Warm up


	· T tells students Ss a story about the last time she and her family had an illness. T includes information that describes it, its symptoms and the treatment.  In order to help Ss to understand, T uses flashcards while she tells the story.   

· While T tells the story, sometimes T stops and asks students questions in order to help Ss to recall and comprehend important information from the story: 
· What symptoms did they have? 
· Did they go to the doctor? 
· What was the treatment? 
· Did they follow doctor’s advice?

· Did they go to their work or school despite being ill?
· T tells Ss to close their eyes and think about the last time they were sick.  T asks them to touch the part of the body that hurt and makes gestures that represent the symptoms. Then, T asks Ss to mention the part of the body that ached when they were ill and the illness they had. T shows the words written on the cards to help Ss to express their ideas. (Appendix 1). 
	10 minutes

T-SS



	Pre- task
	· T asks a S to stand up against the board in order to draw his/her silhouette.
· T sticks on the silhouette the corresponding body part and the illness that affects this body part. (Appendix 1).
· T asks Ss to act out different illnesses by using pictures. 
· Tip: T selects the pictures considering the most common illnesses according to the context. T can download some pictures of illnesses at: 

· https://www.vocabulary.cl/english/health-problems.htm
· https://www.englishwsheets.com/m.health.html 
· https://en.islcollective.com/english-esl-worksheets/material-type/fun-activities-and-games/diseases-vocabulary/7247   

· T models the activity by showing a picture and saying: “Oh no! I’ve got a headache”. T acts it out the physical symptoms of this illness. Then, T writes the expression (I have got…) on the board. A S goes to the board and labels the silhouette with the body part and the illness acts out by the teacher.
· Ss act out the illnesses they select. If they do it right, they get a point for their team.
· T says similar expressions connected to illnesses while showing the images. Ss listen and act out:   

· “Oh no! I’ve got a sore throat”

· “Oh no! I’ve got a backache”

· “Oh no! I’ve got an earache”

· “Oh no! I’ve got fever”

· T reminds Ss the different illnesses they have acted out and put the cards with the names of these illnesses on the right side of the board. 
	10 minutes

T-SS

10 minutes

T-SS



	Task
	· T shows Ss a video called: “Cold Blooded | Episode 227 | DC Super Hero Girls” from https://www.youtube.com/watch?v=TX_i87QBomc. While Ss watch the video, they complete the next chart in pair work: 
Frost’s Illness
Symptoms

Treatment

· After Ss watch the video, T asks to Ss the following questions: 

· What’s wrong with Frost?

· How does she feel?

· How does the illness affect her powers?

· What do her friends suggest her?

T writes the correct answers on the board so that Ss can have a model for a post-activity. 

· T asks Ss to get in groups of 4 and gives each group a cardboard and markers. T asks Ss to choose a hero and create a comic in which the hero gets sick (an illness different from the one Frozen has got). Ss have to include the illness this super hero has got, the symptoms that affect the super hero’s powers, the treatment this super hero should get and how to prevent the illness in the future. 
· T explains the descriptors included in the rubric to assess the comic (Appendix 2).

· T asks Ss to take an illness card off the board to avoid repetitions among the groups (These cards are pasted since the pre-task stage).

· Ss design and stick their comic on the wall. T provides feedback and support when is required.
	10 minutes

Pair work

5 minutes

T-Ss

45 minutes

T-SS

Team work
15 minutes

Ss-Ss

T-Ss


	
	PEER ASSESSMENT TECHNIQUE: POSTERS

· In the same groups, Ss move around the classroom and read at least 3 different comics their classmates create.

· Ss spend 3 minutes reading the comic and writing in a post-it a positive feedback about their classmates’ comic. They stick it under the comic.
· Ss go to their own comic to see what their classmates’ feedback.

RUBRIC: 

· While Ss are walking around, T also assesses the different comics using the rubric (Appendix 2)
	

	Post- task
	· T tells Ss they will make a role-play in pairs. One student will be a doctor and the other the patient. To model the activity, T takes a label off the board and asks one S to imagine they have got that illness.  They act out the next dialogue:  
- T says (Doctor): “What’s wrong?”
- S replies (Patient): “I feel sick. I’ve got a headache” 

- T says (Doctor): “You should take an aspirin”

- S says (Patient): “Thank you very much!”

· T writes the dialogue on the board and asks students to sit face to face in a row.
· T takes another label of illness off the board and asks students to act out the dialogue written on the board, following the order of the row. Student A role-plays as a doctor. Student B role-plays as a patient. The first pair is given a set of emojis that will help them to act out.  
Tip:  You can download the emoji images at: 

https://pixabay.com/images/search/emojis/
https://www.freepngimg.com/miscellaneous/emoji
https://emojiisland.com/pages/free-download-emoji-icons-png
https://www.dreamstime.com/photos-images/emoji.html
After roleplaying, Ss give the emoji to the next pair to role-play again. They will give it to the next pair and so on. Sometimes T asks them to change the roles.
· Using the example, T emphasises on the use, meaning and grammatical form when asking questions to know if people have got an illness. To do it, T asks the next questions: 

· How can we ask a person to know about his/her illness?

· How can we express we are sick?

· How can we give recommendations?
	8 minutes

T-SS

35 minutes

T-SS

SS - SS

Pair work

12ir minutes

T-Ss



	
	SELF ASSESSMENT TECHNIQUE: HAND SIGNAL

· T asks Ss “Can do…” questions to identify Ss’ needs and accomplishments.
· Ss will answer with thumbs up which means “Yes, I can”.
· Ss will answer with thumbs down which means “No, I can’t”.
· T asks Ss to close their eyes and use their hands to answer the following questions:
· I can get involved to participate.

· I can understand teacher’s instructions very well.

· I can retrieve vocabulary related to illnesses.

· I can identify what body parts are affected with illnesses.

· I can number at least 5 different preventable illnesses.

· I can use vocabulary related to illnesses in context.

· I can describe symptoms of illnesses.

· I can name treatments to cure preventable illnesses.

· I can give advice to prevent illnesses.

· I can talk about preventable illnesses through a comic.


	

	Assessment


	· Ss get in pairs and T explains to them there are some stripes of papers around the classroom with sets of words. In pairs, they need to move clockwise, read each set and select the “the odd one out”. These sets are related to body parts and illnesses. (Appendix 3)
T provides an example of the activity providing enough explanation if it is required: 

· [image: image1.png]Example: 


chin

eyes

hair

stomach

 When T says move, students move to the following stripe of paper. Ss have to justify their answers following the example provided by T. T checks answers with Ss. 
	15 minutes

Pair work

10 minutes

Individual work

	
	EXIT TICKET 

· T give Ss the exit ticket (Appendix 4). T explains them, they will check for understanding through filling the ticket with the answers of simple questions. Ss do not write their names on them.
Tip: You can adapt or download the exit ticket from: https://www.smore.com/j8qt5-exit-ticket
       T collects the exit ticket and mentions Ss that feedback will be provided       the next class.
· T takes 2 minutes to record her teaching log. 
	


List all a series of tips of how this plan can be adapted so other teachers can implemented in their own educational context.
	Inspiring tips for other teachers who want to implement this plan

	· Teaching point: in the warm up activity T can sing the song: 

“If you’re happy, and you know it clap your hands / touch your arms etc.” or “Simon says: touch your…(parts of the body)’”
· Teaching point: T should encourage Ss to provide full answers to help them in the acquisition of suitable structures.

· Teaching point: If Ss have a higher level of English, they can perform a longer dialogue.

· Teaching point: if the group of Ss is smaller they can role-play the doctor-patient activity with all the set of illnesses.
· Context: T can choose a set of illnesses that can be typical in his/her region. 

· Materials: T can make Ss to design their own emoticons to represent the illnesses.

· Classroom management: Ss can play a spelling B with the name of the illnesses or play hangman or even scramble some words.

· Classroom management: a variation of the human silhouettes can be done by dividing students in two groups to stick the parts of the body and illnesses as a competition.

· Classroom arrangement: if T has enough space in the classroom, he/she can display the illness pictures all around the classroom, and give Ss two labels for them to run and stick it next to the picture.
· ICT tool: if Ss have access to technology, they can download the app Rivet, which is compatible with Android System, to read about some of the preventable diseases and identify the 3 key aspects: symptoms, treatment and prevention.

· ICT tool: Ss can also make a kind of multiple choice quiz with the applications: Kahoot or quizlet.

· Assessment technique: to evaluate using Exit Ticket, T can create three different possibilities to approximate Ss perceptions towards learning.
·  Assessment technique: in Hand Signal assessment, T can create new questions to address Ss learning process.

· Assessment technique: T can assess the cartoon through a rubric in terms of analysing Ss’ performance. (See Appendix 1)

· Teaching reflection: the teaching log can also be done as a journal or field notes.

· Time management: pacing can vary according to how learners go through the sequence of proposed activities and the time devoted to accomplish the cartoon with the requirements.


Write the key word for each category based on the content of this plan. For example:

Example: Topic: pollution
Skill: reading

Linguistic: should
Vocabulary: environment

	Key words

	topic
	skill
	linguistic
	vocabulary
	grade

	Common preventable diseases

	Listening, speaking, writing, reading
	I’ve got a…

Should – Shouldn’t.

Have got – has got.
	Body parts /
Illnesses
	9th 


Appendix 1
	Head

	Neck 

	Ears

	Mouth

	Nose

	Throat

	Stomach

	Arm

	Leg

	Back

	Tooth/Teeth

	Finger

	Hand

	Foot/Feet

	Toes

	Knee


	Earache

	Sore Throat

	Stomachache

	Backache

	Cough

	Flu

	Fever

	Toothache

	Nose bleed

	Vomit – Nausea

	Headache

	Chicken Pox

	Allergies

	Cold

	Dizziness


Appendix 2: 

Tick the emoji that shows your students’ level of performance in the comic design: 

	
	SAMPLE RUBRIC TO ASSESS CARTOON MAKING

CRITERIA
	[image: image2.jpg]

	[image: image3.emf]
	[image: image4.emf]

	1
	GRAPHICS/ORIGINALITY:

Cartoons reflect creativity in their creation, attractiveness and/or display.
	
	
	

	2
	CHARACTERS:

The characters are interesting and/or humorous. 
	
	
	

	3
	SETTING:

Landscape and props are always related to the theme and enhance understanding of the scene. 
	
	
	

	4
	CLARITY AND NEATNESS:

Cartoon is easy to read and all elements are clearly written and drawn.
	
	
	

	5
	ORGANIZATION:

Cartoon provides a logical sequence: beginning, middle and end. 
	
	
	

	6
	VOCABULARY:

Designers use the learnt vocabulary in the created context.
	
	
	

	7
	DESCRIPTIVE IDEAS:

Focus on topic with carefully organized relevant details to help the reader create a mental picture of what is happening.
	
	
	

	8
	SPELLING AND PUNCTUATION:

No spelling and/or punctuation errors that interfere with meaning.
	
	
	

	9
	COOPERATIVE WORK:

Cartoon evidences team’s effort, commitment and involvement to accomplish the goal.
	
	
	

	10
	PROBLEM SOLVING:

The group actively looks for and is willing to try out solutions to achieve the task.
	
	
	


Pictures retrieved from: https://www.hiclipart.com/free-transparent-background-png-clipart-azggm
Appendix 3
ILLNESSES CUT OUTS
Instruction: 

Select and write on your notebook the odd one out in each set of words.  Write down your reason for choosing that word.
[image: image5.emf]Example: 

chin

eyes

hair

stomach



Because: it is not located in the head
	1. nose


ear


feet


teeth

	2. finger


head


hand


arm

	3. toes


throat


neck


mouth

	4. eye


nose


belly


face

	5. foot


leg


toe


tooth

	6. stomach ache

earache

nausea

vomit

	7. headache

nose bleed

earache

sore throat

	8. cough


flu


toothache

stomachache

	9. chicken pox

fever


headache

cut a finger

	10.  flu


vomit


nausea

tea


Appendix 4
	Exit Ticket

	1 Question I still have

	

	2 Things I found interesting

	
	

	3 Things I learned today
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